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 Psycholinguistics is the discipline that examines the 
cognitive processes that underlie the use, 
comprehension, and production of language. It involves 
the study of how individuals learn languages, how they 
understand spoken and written language, and how 
language is represented and processed in the brain. 
Autistic children often face a variety of psycholinguistic 
challenges that affect their ability to communicate 
effectively, especially in speech development and 
language use. One of the core features of autism is 
difficulty with expressive and pragmatic language. This 
study explores the speech difficulties and 
psycholinguistic challenges of two autistic children 
through a qualitative approach. The participants aged 
nine and seven are the researcher’s children, both 
diagnosed with autism and attending a special 
education institute. Data were collected through 
structured interviews with their teachers, providing 
insights into the children’s communication behaviours. 
Findings reveal consistent difficulties in several 
language areas, such as speech initiation, grammatical 
and syntactic errors, echolalia, pronoun reversal, and 
limited expressive abilities. Pragmatic challenges 
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include problems with conversation turn-taking and 
adapting language to social situations. However, one 
child showed relatively stronger communication with 
familiar individuals, suggesting that the environment 
significantly influences language performance. This 
research adds to the growing body of knowledge on 
autism within the Kurdish context, emphasising the 
importance of culturally responsive language support. 
The findings offer valuable guidance for educators, 
therapists, and caregivers, helping to inform more 
effective and individualised communication strategies 
for autistic children. 

 
 

 

1. Introduction 

One of the most essential instruments for human communication is language. It 

facilitates the communication of ideas, feelings, and needs. It is necessary for 

social interaction and cognitive growth, and it shapes people's relationships with 

others and their surroundings (Chomsky, 1965). However, not everyone can 

develop language in the same way, especially for those who are diagnosed with 

autism spectrum disorder (ASD). According to the American Psychiatric 

Association (2013), ASD is a neurodevelopmental disease characterised by 

difficulties with social interaction, communication, and repetitive activities. The 

disorder's manifestations can vary greatly. Language development is one of the 

most notable areas impacted in people with ASD, and it can vary from severe 

speech delays to odd language patterns. Understanding these challenges is 

crucial for developing effective interventions and support systems. 

Inappropriate language development and linguistic deficits are common in 

children diagnosed with ASD. While some children never speak, others may 

acquire speech but have difficulty with pragmatic language skills—those that 

deal with language usage in social situations (Tager-Flusberg, 2016). Early signs 

of ASD are frequently observed in children who struggle to communicate, 
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whether it is via delayed word acquisition, difficulty in structuring sentences, 

echolalia, or the repeated use of words or phrases without understanding. These 

language impairments affect social interactions and relationships, making it 

difficult for the youngster to communicate needs and feelings. 

For an understanding of these difficulties in children with ASD, psycholinguistics, 

the study of how psychological and neurological variables impact language 

learning and use, offers a useful framework. According to studies in this area, 

such as those by Kjelgaard and Tager-Flusberg (2001), and Rapin and Dunn 

(2003), joint attention, which is the capacity to concentrate on a shared object 

or event with another person, is a skill that autistic children frequently struggle 

with and is crucial for language acquisition (Boucher, 2012). Children who lack 

this ability lose out on the possibilities for language learning, such as the early 

establishment of word associations with objects or activities. These tendencies 

are linked to differences in how autistic individuals process language and social 

cues. 

This research aims to study the psycholinguistic challenges that two children, 

aged nine and seven years old, diagnosed with ASD face.  The researcher seeks 

to identify recurring patterns in their language development. By incorporating 

insights from caregivers and teachers, this study will provide a comprehensive 

understanding of the specific language challenges faced by autistic children. The 

ultimate goal is to highlight the need for individualised interventions that address 

the psycholinguistic difficulties of autistic children, supporting them to overcome 

communication barriers and improve the quality of their lives. 

 

2.1. Psycholinguistics 

Throughout history, until nowadays psycholinguists and scholars have made 

numerous attempts to define psycholinguistics. Psycholinguistics is the study of 

processing and knowledge representations that enforce the ability to produce 

and understand language and how these are related to other aspects of human 

cognition, it explores how people can use language moment by moment, how 

children acquire this ability and how language use becomes impaired due to 



 

QALAAI ZANISTSCIENTIFIC JOURNAL 
A Scientific Quarterly Refereed Journal Issued by Lebanese French University – Erbil,   Kurdistan, Iraq 

Vol. (11), No (3), Summer 2026 
ISSN 2518-6566 (Online) - ISSN 2518-6558 (Print) 

 

1349 
 

ageing, brain damage or developmental disorders. The field combines insights 

from linguistics, psychology, neuroscience and computer science. (Cowles, 2011, 

pp 10-11). According to Carroll (2008, p. 4, 8), psycholinguistics is the study of 

how people understand, produce, and learn language, which is part of cognitive 

science, thinking about the insights of linguistics, psychology, and other fields like 

computer science, neuroscience and philosophy. Psycholinguistics also 

addresses knowledge of language and cognitive processes involved in language 

use. It is the field of linguistics that has a direct relationship with human life 

because it tries to explain how humans process, produce and acquire language 

and how they use language in daily communication. Psycholinguistics also 

examines the mental and neurological processes that are related to language. 

This field also has practical applications that affect various aspects of human life, 

including mental health, education, communication, and therapeutic language 

disorders. 

Field (2011, p 472) defines psycholinguistics as the study of the mental 

components of language and speech. It focuses on the cognitive processes that 

underlie language use and comprehension in humans and emphasises 

understanding how language functions are processed in the mind (whether 

language shares functions with general cognition or operates independently) 

and explores the complex relationship between language and thought. 

According to Field (2004, p. ix), psycholinguistics examines how humans 

use language, focusing on the processes involved in developing speech and 

writing, understanding others’ languages, storing and utilising vocabulary, 

learning a language, and examining instances when language fails us. Specifically, 

it examines the cognitive and psychological mechanisms that underlie language 

use and acquisition. 

As a result, most of the scientists and scholars in the field agree that 

psycholinguistics is a multidisciplinary approach that explores how people learn, 

process and produce language and figures out the relationship between 

language and thought. 
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2.2. Autism Spectrum Disorder 

It is a neurodevelopmental disorder, which is a condition that starts during early 

childhood and results in deficits that affect personal, social, academic or 

occupational functioning.  ASD is characterised by persistent deficits in social 

communication and interaction across multiple contexts. These include the 

presence of restricted repetitive patterns of behaviour, interests or activities, 

difficulties with social reciprocity, nonverbal communicative behaviours such as 

eye contact and gestures and also challenges in developing, maintaining and 

understanding relationships. Compensatory mechanisms may be masked since 

the symptoms change with development, and the diagnostic criteria can be met 

according to historical information, even though the present presentation must 

result in significant impairment. (American Psychiatric Association, 2013, pp. 31-

32). 

The term “spectrum” means that symptoms may look different for each person. 

Although there are clear patterns that define the diagnosis of ASD, there is a wide 

range of how different symptoms affect different people. For example, a child 

may have social skills difficulties and less repetitive behaviour. Another one could 

be overwhelmed with routines and have an easier experience with the language. 

(Huang-Storms, 2017, p. 17) 

This is completely true for the children in this study. C1 faces significant 

challenges with language and social skills, but he can manage routines more 

easily. In contrast, C2 experiences fewer difficulties with language but is highly 

engaged in repetitive behaviours such as hand flapping, spinning around himself, 

spinning objects like the wheels of toy cars or spinning the lids of tea and sugar 

cans and similar objects at high speed. According to CAMHS (2018, p. 2), autism 

is not a disease or illness. However, individuals with ASD have several challenges 

that can significantly affect their quality and abilities. Mace ( 2022, p. 34) states 

that even though ASD can be diagnosed at any age, it is considered a 

developmental disorder since symptoms typically begin to appear in the first two 

years of life. 
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Autism might have occurred in all ethnicities, socioeconomic groups and races. 

Whereas ASD is a lifelong condition,  a person’s symptoms and functioning may 

get better with the help of programmes and treatments. The American 

Psychiatric Association recommends that all children should be screened for ASD 

and all caregivers should talk to their doctors about ASD screening or diagnosis 

(Mace, 2022, p. 34). 

Another aspect of autism is related to gender, in which Sharma (2015, p. 10) 

states that ASD is four to five times more common in boys than girls. However, 

compared to boys, girls with this condition are more likely to experience severe 

mental disabilities. 

 

2.3. The Diagnosis of ASD 

Tager-Flusberg (2016, p. 1) states that according to DSM-5, two groups of 

symptoms are used to diagnose ASD: (a) deficiency in social communication, (b) 

the existence of repetitive behaviours and restricted interests. To diagnose a 

child with ASD, all three criteria under social communication must be met: 

deficits in 

 A. Social-emotional reciprocity, such as having difficulty initiating or maintaining 

conversation, sharing emotions, or responding to social cues. 

B. Nonverbal communication, such as lack of facial expression, abnormal eye 

contact, body language, gestures, or difficulties integrating verbal and nonverbal 

communication.  

C. Relationships, such as the ability to form and maintain relationships, change 

behaviour to fit social contexts, adapt language to different listeners, show 

interest in others, and other pragmatic aspects of language, are challenging.  

(American Psychiatric Association, 2013, p. 50). 

For the second cluster of symptoms, a child has to meet at least two distinct 

abnormal behavioural features, including stereotyped motions or repetitive 

motor movements, for example, hand flapping when they are happy or upset or 

tapping fingers on objects in a rhythmic pattern. Insisting on sameness, like 

insisting on eating the same food every day in a specific order. For example, C1 
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insisted on eating bulgers almost every day for about 2-3 months, he didn’t eat 

anything else.  Highly restricted hobbies or unusual sensory sensitiveness, for 

example having detailed knowledge about a specific object and neglecting the 

other topics, both children in this study demonstrate a remarkable ability to 

identify and recall detailed information about various car models and 

manufacturers. For instance, when they are on the street they can accurately 

name and differentiate between vehicles such as Toyota Corolla, Nissan Altima, 

Nissan Sunny, Nissan Sentra, Toyota Prado, etc… and they strongly desire to own 

all these types of cars. Their ability to recognise showcases their intense focus 

and exceptional memory related to this specific interest. 

Tager-Flusberg (2016, p. 2) states that rating the degree of severity of the 

condition of the autistic child is another requirement for the diagnosis and is 

measured based on the degree of assistance required. According to APA (2013, 

p. 52), there are three levels of severity: level one is needing assistance, level two 

is needing a lot of assistance, and level three is requiring very significant 

assistance is required. Restrictive, repetitive behaviours and the degree of social 

communication impairments should be rated separately. 

The global standard for diagnosing ASD includes a thorough framework that 

includes a detailed developmental history usually provided by parents or 

caregivers, as well as clinical observations to evaluate behaviour communication 

patterns and social interactions, and the diagnosis process is ensured by a 

multidisciplinary approach combining experts such as psychologists, speech 

therapists and physicians. Furthermore, the diagnosis must meet accepted 

standards, including those listed in DSM-5 (Lord et al., 2018) 

According to the American Psychiatric Association ( 2013, p. 53), an individual 

should be tested for language skills to identify whether they have a diagnosis of 

autism spectrum disorder (ASD) with or without language impairment. 

Individuals with language impairment might be nonverbal, or express only single 

words, or only very short phrases, while those without impairment may speak in 

full sentences or fluently. Furthermore, because receptive language (the ability 
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to understand) in children with ASD often lags behind expressive language (the 

ability to speak), it should be assessed independently from expressive language. 

There are many comorbid conditions with ASD. It is often linked to intellectual 

impairment and structural language disorder, which affects sentence 

comprehension and construction. Many individuals with ASD also experience 

psychiatric conditions. 70% of them have at least one comorbid mental disorder, 

and 40% have two or more. When ASD coexists with other conditions like 

Attention-Deficit/Hyperactivity Disorder (ADHD), anxiety, depression, or 

developmental disorder, both diagnoses should be given. Observable symptoms 

like changes in eating or sleeping patterns and an increase in challenging 

behaviour should prompt an evaluation for anxiety or depression in nonverbal 

people or those with language impairments. Both developmental coordination 

issues and specific learning disabilities (literacy and numeracy) are prevalent. 

(American Psychiatric Association, 2013, pp. 58-59). 

 

2.4. Linguistic Features and Speech Impairments in Autistic Children 

Children with autism often exhibit distinctive patterns of language use that differ 

from typically developing peers. This section explores key linguistic features 

commonly affected in autistic individuals, including echolalia, syntactic and 

grammatical difficulties, and pragmatic impairments. 

 

2.4.1. Echolalia 

Kim et al. (2014, p. 242) state that one of the most common features of speech 

in autism is echolalia, in which words or phrases are repeated in the same tone 

of voice. It can be immediate, as in a child saying “Good morning class” repeats 

his/her teacher’s greeting without initiating his/her greeting. Or it can be 

delayed, when a child watches a cartoon where a character says, “Let’s go on an 

adventure”. Later, when the child wants to play, says “ Let’s go on an adventure” 

to invite someone to join him/her. 

(Prizant & Duchan, 1981 p.244) highlight that immediate echolalia has six 

functions, which are: turn-taking, assertions, affirmative answers, requests, 
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rehearsing to aid understanding, and self-regulation. Delayed echolalia can be 

used to recreate past tenses, such as when a child says, “You are ok?” 

sympathetically after falling. 

 

2.4.2. Syntax and Grammar 

Kim, et al. (2014, pp. 240- 242) suggest that individuals with ASD use fewer 

different sentence structures and ask fewer questions and they struggle with 

grammar rules such as using articles (a, the), verb tenses ( past tense, and 

present), and auxiliary verbs (am, is, are). In this, the children who speak Kurdish 

Sorani experience grammar difficulties, particularly with tenses and word order. 

For example, instead of saying “ I drink water”, C1 might say “ drank water”, 

omitting the first-person pronoun and incorrectly changing the tense to past. 

Rapin & Dunn( 2003) discuss that children with ASD struggle with syntactic 

development; they often use rudimentary, poorly articulated sentences, and 

their speech may lack complexity, with sentences that are short and 

grammatically incorrect. For example, they might omit key elements like articles, 

conjunctions, or verb tenses, making their sentences incomplete or difficult to 

understand. They also make structural errors, which involve mistakes in the 

grammatical structure of sentences, such as incorrect word order or misuse of 

grammatical markers. For example, C2 says “go park I” instead of  “I go to the 

park.” 

 

2.4.3. Pragmatics 

Pragmatics is the study of how language is used in different social situations (Ilie 

& Norrick, 2018, p. 1). A common issue is unresponsiveness, as they will often 

either ignore the questions you ask or provide answers that are completely 

unrelated to those questions. Another challenge is that their speech may also be 

incoherent, resulting in incoherent discourse that feels on-topic and does not 

immediately flow into the prior statement. In addition, many children with ASD 

have a diminished desire to communicate, being rewarded little, if at all, for 

starting or maintaining communication. Finally, they have difficulty maintaining 
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conversation, where they need to take turns, stay on topic, or bring up new ideas, 

making the conversation feel one-sided or incomplete. (Rapin & Dunn, 2003, p. 

168). 

 

2.4.4.Pronoun Reversals 

It is a condition in which speakers fail to switch between the first and second-

person pronouns (I=you). It is closely related to language comprehension, and it 

is very common in autistic individuals (Dromi et al., 2021, p. 148). For example, 

when an autistic child wants to say “ I want a cookie”, says, “You want a cookie”. 

(Kim, et al., 2014, p. 243) state that young children with autism commonly 

experience a stage of pronoun reversals, but as they grow older, those with more 

advanced linguistic abilities stop making these mistakes. 

(Rice et al. 1994, cited in Dromi et al., 2021, p. 148) Noted that pronoun 

acquisition is difficult since it requires shifting focus and making references 

between the speaker and the listener. 

 

3. Methodology 

This section outlines the methodology used to collect data and then to provide 

answers to the research questions. In this study, a qualitative approach is used, 

which specifically meets the requirements of exploring complicated phenomena 

and allows a deep understanding of individual experiences and ideas. It includes 

structured interviews with educators and caregivers to get further insights. 

 

3.1. Interview 

One of the approaches of qualitative research methods is an interview. A 

researcher engages in direct conversation with the participants to collect 

detailed data about their opinions, thoughts, ideas, experiences or perspectives 

on a particular topic (Denscombe, 2021, p. 229). The interview method is widely 

used when the researcher intends to explore complex phenomena or examine 

topics that require flexibility and follow-up questions (Bryman, 2016). 
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In this study, a semi-structured interview was initially planned with the teachers 

and caregivers, but they preferred a structured interview rather than a semi-

structured one to make sure that they had enough time and space for their 

responses. 

The interview questions were designed to explore key themes related to the 

psycholinguistic challenges faced by autistic children, including echolalia, 

pronoun reversals, speaking difficulty in new situations and grammatical 

mistakes. Two open-ended questions were developed, and the teachers’ 

responses, which were in Kurdish Sorani, were translated into English. 

 

3.3. The Participants 

The study focuses on two children, referred to as C1 and C2, to ensure 

confidentiality. Both participants are male and speak Kurdish Sorani, with a 

mixture of Hawleri and Kerkuki dialects. C1 was diagnosed with autism at age 

three years old, and C2 at age two years old. They both experience a range of 

speech difficulties, including speech delay, echolalia, incomplete sentences, and 

difficulty with social communication. Both children attend a special education 

institute. Additionally, four female teachers who are at the same time caregivers, 

specialising in special education, aged between 25 and 30 years, were purposely 

selected for interview due to their daily interaction with the children.  Table 3.1 

presents anonymised information of the teachers who participated in the study, 

each one is referred to with a code (T1, T2, T3 and T4). 

 

Table 3.1. Teacher’s information 

Teacher code Specialisation Age Years of experience Educational 

background 

T1 Autism Specialist 30 7 MA Degree in 

Special 

education 

T2 Autism Specialist 25 3 BA Degree  

T3 Special education 24 2 BA Degree 

T4 Special education 24 2 BA Degree 



 

QALAAI ZANISTSCIENTIFIC JOURNAL 
A Scientific Quarterly Refereed Journal Issued by Lebanese French University – Erbil,   Kurdistan, Iraq 

Vol. (11), No (3), Summer 2026 
ISSN 2518-6566 (Online) - ISSN 2518-6558 (Print) 

 

1357 
 

3.4. Data analysis methods 

In this research, the data is analysed using thematic analysis, which is the 

procedure of pointing out or identifying the patterns or themes within qualitative 

data. 

According to Braun and Clarke (2006), thematic analysis involves six steps. The 

researcher first immerses in the data by transcribing recordings and reviewing 

notes. Then, data is systematically organised, and initial codes related to 

language difficulties are developed. These codes are grouped into potential 

themes, which are reviewed, clearly defined, and labeled, such as Challenges in 

Articulation, referring to issues with pronunciation, sound omissions, and 

substitutions. The final step presents the analysis, supported by relevant data 

examples. 

 

3.5. The Interview Data 

This section presents the teacher’s structured interview narration. The 

researcher asked the teachers two questions, and their responses are described 

accordingly. For each question, the direct quote of a teacher is provided, which 

is written in Kurdish Sorani and the Latin alphabet is used, as well as their 

translation into English is included in brackets. The questions are provided in 

Appendix A. 

All teachers agree that both children face difficulties in speech.  T1 states that C1 

struggles to initiate speech, while C2 can do so, but he has linguistic errors, and 

both of them can answer class-related questions better than normal speech. She 

also states that C1 can make sentences, when necessary, but he mostly loves 

answering in single words rather than continuous speech. He does not prefer 

speaking with others and often repeats what you say. T2 notes that C1 cannot 

always use complete sentences, but C2 can, even though he sometimes makes 

word order mistakes and when they are hungry or thirsty, they say “are you 

hungry or thirsty” instead of “I am hungry, or thirsty”. 

(When he is hungry, he says “you are hungry” instead of “I am hungry”). 
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T3 observes that C1 remains mostly silent and speaks only when 

necessary, and he uses short, simple sentences. C2 struggles with social 

communication rather than linguistic challenges; she believes that, even 

though he has some grammatical errors, he can speak well with familiar 

people. T4 notes that the children cannot provide appropriate responses 

when they are asked a question. 

 ( C1 has several different speech problems, including: Not able to initiate 

conversation, able to make sentences but often wants to answer in one 

word, does not want to continue the discussion with the other person, 

and sometimes when I ask him a question, he repeats my words.) 

 

4. Discussion and Results 

The analysis is conducted thematically by categorising the teacher's answers into 

themes and codes. Table 4.1 shows the themes and codes 

 

Table 4.1 Thematic Analysis of Teacher’s Interview. 

 

NODE CODE FREQUENCY 

Speech and expressive language 

challenges 

 

 

  

1. Speech initiation 

2. Linguistic errors and grammatical mistakes. 

3. No response 

4. Pronoun reversal 

5. Echolalia 

6. Speaking difficulty in new situations 

4 

3 

2 

4 

1 

2 

 

 

4.1.  Speech Initiation 

The teachers frequently reported that both children struggle with speech. They 

face different linguistic difficulties. Pragmatics is one of the core issues, such as 

initiating conversations, inappropriate answers to questions, and sometimes 

remaining silent and not caring about others. This is aligned with the findings 
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from Ilie & Norrick (2018), who suggest that a common issue is 

unresponsiveness, as they will often either ignore the questions you ask or 

provide completely unrelated answers. Another challenge is that their speech 

may be incoherent, resulting in incoherent discourse that feels on-topic and does 

not immediately flow into the prior statement. Rapin and Dunn (2003) also state 

that they have difficulty maintaining conversations and taking turns. This is 

evident in the responses from the teachers. 

( C1 has several different speech problems including: Not able to initiate 

conversation, able to make sentences but often wants to answer in one 

word, does not want to continue the conversation with the other person, 

and sometimes when I ask him a question, he repeats my words). 

 

4.2. Linguistic Errors and Grammatical Mistakes. 

Another problem is grammatical or syntactic errors, such as forming sentences 

incompletely and word order mistakes. 

(When he is thirsty, he says “water” instead of a full sentence like “ I am thirsty”.) 

These findings align with the theoretical background as Rapin & Dunn (2003) 

discuss that children with ASD Struggle with syntactic development; they often 

use rudimentary, poorly articulated sentences, and their speech may lack 

complexity, with sentences that are short and grammatically incorrect. 

 

4.3. Silence 

The teachers highlight that both children face difficulty expressing their daily 

needs; either they stay silent, express it with a single word, or point to what they 

want. The teachers’ observation reflects a core psycholinguistic challenge often 

seen in autistic children: impaired expressive language abilities.  Sturrock et al. 

(2021) state that when children with ASD cannot communicate their thoughts, 

feelings, or needs due to a lack of understanding, frustration and interruption in 

communication may occur. Foster Care Associates (n.d) also states that They 

might have some different methods of communication, like sign language, 

gestures, or pointing. 
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4.4. Pronoun Reversal 

(When he is hungry, he says “you are hungry” instead of “I am hungry”). 

The child refers to himself using the second-person pronoun “you” rather than 

the first-person pronoun “I”. This reflects a difficulty in perspective-taking and 

self-other distinction, which are essential for accurate pronoun use. Dromi et al. 

(2021) discuss that pronoun reversal is a condition in which speakers fail to 

switch between the first and second-person pronouns (I=you). It is closely related 

to language comprehension and is very common in individuals with autism. 

 

4.5. Echolalia 

One of the teachers states that “Sometimes when I ask him a question, he 

repeats my words.” It provides a clear example of immediate echolalia, a well-

documented psycholinguistic feature commonly observed in autistic children. 

This behaviour is particularly important in understanding how children on the 

autism spectrum process produce language in distinct ways. Kim et al. (2014, p. 

242) state that one of the most common features of speech in autism is echolalia, 

in which words or phrases are repeated in the same tone of voice. It can be 

immediate, as in a child saying “Good morning class” repeats his/her teacher’s 

greeting without initiating his/her greeting. Or it can be delayed, when a child 

watches a cartoon where a character says “Let’s go on an adventure”, later, when 

the child wants to play, says “ Let’s go on an adventure”, to invite someone to 

join him/her. 

 

4.6. Difficulty Speaking in New Situations 

Another teacher states that “C2 struggles with social communication rather than 

linguistic challenges.” She believes that, even though he has some grammatical 

errors, he can speak well with familiar people. 

The teacher notes that C2 can speak relatively well with familiar people, which 

suggests that his core language skills, such as forming sentences, using 

vocabulary, and expressing ideas, are somewhat intact, even though minor 

grammatical errors are present. This reflects that C2’s linguistic ability, in terms 
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of syntax, morphology, and lexical access, is developing, though not without 

challenges. 

However, his primary difficulties appear to lie in social communication, which is 

according to APA (2013), is one of the hallmark features of autism. 

 

4.2. Results 

The data collected from teachers reveal that both children face notable 

psycholinguistic challenges. These include difficulties with initiating speech, 

limited conversation skills, and unresponsiveness. Grammatical errors, such as 

incomplete sentences and incorrect word order, are common. Expressive 

language is also impaired, often reduced to one-word responses or gestures. 

Pronoun reversal and echolalia are frequently observed, reflecting challenges 

with perspective-taking and language processing. While one child communicates 

better with familiar people, both struggle in new social contexts, pointing to 

significant pragmatic language deficits. 

 

5. Conclusion 

This study explors the psycholinguistic challenges and speech difficulties faced 

by two autistic children through, qualitative approach supported by teacher 

interviews. The findings reveal a range of language impairments, including 

difficulties with speech initiation, grammatical errors, pronoun reversal, 

echolalia, and limited ability to express needs. Most notably, pragmatic language 

emerged as a central area of difficulty, affecting the children’s ability to engage 

in meaningful social interactions. These challenges are more evident in 

unfamiliar settings, while communication with familiar individuals appears more 

functional. The study emphasises the importance of understanding both the 

structural and functional aspects of language in autistic children. It also highlights 

the need for context-sensitive, individualised support strategies that consider 

both linguistic and social dimensions. Ultimately, this research contributes to the 

limited body of literature on autism and language within the Kurdish context and 



 

QALAAI ZANISTSCIENTIFIC JOURNAL 
A Scientific Quarterly Refereed Journal Issued by Lebanese French University – Erbil,   Kurdistan, Iraq 

Vol. (11), No (3), Summer 2026 
ISSN 2518-6566 (Online) - ISSN 2518-6558 (Print) 

 

1362 
 

offers valuable insights for educators, speech therapists, and caregivers working 

with autistic children. 
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 شیكردنەوەیەكی سایکۆلۆژیای زمانەوانی
 بۆ دژوارییەكانی قسەكردن لای منداڵانی ئۆتیزم 

 
 :پـوخـتـە

ئەو دیسپلینەیە كە لێكۆڵینەوە لە پڕۆسە مەعریفییەكان دەكات كە لە    سایکۆلۆژیای زمانەوانی
پشت بەكارهێنان، تێگەیشتن و بەرهەمهێنانی زمانەوەن.  ئەوە دەگرێتەوە كە چۆن تاكەكان زمان  
فێر دەبن، چۆن لە زمانی قسەكردن و نووسراو تێدەگەن، و چۆن زمان لە مێشكدا نوێنەرایەتی 

مند دەكرێت.  بۆ  پڕۆسەی  تەحەدای  و  ئۆتیزم زۆرجار ڕووبەڕووی چەندین  سایکۆلۆژیای اڵانی 
دەبنەوە كە كاریگەری دەكاتە سەر توانایان بۆ پەیوەندی كاریگەر، بەتایبەت لە گەشەی    زمانەوانی

لە   دژوارییە  ئۆتیزم  سەرەكییەكانی  تایبەتمەندییە  لە  یەكێك  زماندا.  بەكارهێنانی  و  قسەكردن 
پراگماتیك و  دەربڕین  تەحەدا  زمانی  و  قسەكردن  دژوارییەكانی  توێژینەوەیە  ئەم   .

ڕوو.  اس  دەخاتە  كوالێتییەوە  میتۆدێكی  ڕێگەی  لە  ئۆتیزم  منداڵی  دوو  یكۆلینگویستییەكانی 
تەمەن   هەردووكیان  ٧و    ٩بەشداربووەكان  توێژەرن،  منداڵەكانی  نیشانکردنی   ساڵان،    دەست 

ڕێگەی چاوپێكەوتنی  لە  داتاكان  تایبەت.  پەروەردەی  پەیمانگایەكی  دەچنە  و  هەیە  ئۆتیزمیان 
پەیوەندی   ڕەفتارەكانی  دەربارەی  تێبینی  كە  كۆكراونەتەوە،  مامۆستاكانیان  لەگەڵ  پێكهاتەیی 
منداڵەكان دەخاتە ڕوو. دۆزینەوەكان دژوارییە بەردەوامەكان لە چەندین بواری زماندا دەخەنە  

ڕێزمڕو هەڵەی  قسەكردن،  دەستپێكردنی  دواكەوتنی  وەك  ئیكۆلالیا، و،  سینتاكسی،  و  انی 
پێچەوانەكردنی جێناو، و تواناكانی دەربڕینی سنووردار. تەحەداكانی پراگماتیك بەتایبەتی دیار 
بوون، لەوانەش كێشەكانی نۆرەگرتن لە گفتوگۆدا و گونجاندنی زمان بۆ دۆخە كۆمەڵایەتییەكان. 

ڵ كەسانی ئاشنادا نیشان دا، كە  هەرچۆنێك بێت، یەكێك لە منداڵەكان پەیوەندی بەهێزتری لەگە
ئەم   زمان.  كارایی  لەسەر  هەیە  بەرچاوی  كاریگەرییەكی  ژینگە  كە  دەكات  ئەوە  پێشنیاری 
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ناو   لە  ئۆتیزم  لەسەر  گەشەسەندوو  زانستی  كۆمەڵێك  سەر  بۆ  دەكات  زیاد  توێژینەوەیە 
چوارچێوەی كوردیدا، گرنگی پشتیوانی زمانی هەستیار بە كولتووری دەخاتە ڕوو. دۆزینەوەكان  
كە  چاودێریكاران،  و  چارەسەركاران،  پەروەردەكاران،  بۆ  دەكەن  پێشكەش  بەنرخ  ڕێنمایی 

اگاداركردنی ستراتیژی پەیوەندیكردنی كاریگەرتر و تاكەكەسیتر بۆ منداڵانی یارمەتی دەدەن بۆ ئ
 .ئۆتیزم

 
 
 

ن بالتوحد  علم النفس اللغوي والتحديات اللغوية لدى الأطفال المصابي 

 

 :صالملخ

وفهمها   اللغة  استخدام  وراء  الكامنة  المعرفية  العمليات  يدرس  الذي  التخصص  هو  اللغوي  النفس  علم 
وإنتاجها. ويتضمن دراسة كيفية تعلم الأفراد للغات، وكيفية فهمهم للغة المنطوقة والمكتوبة، وكيفية تمثيل  

بالتوحد المصابون  يواجه الأطفال  ما  غالبًا  الدماغ.  في  ومعالجتها  التحديات    اللغة  متنوعة من  مجموعة 
النفسية اللغوية التي تؤثر على قدرتهم على التواصل بشكل فعال، خاصة في تطور الكلام واستخدام اللغة.  

 .إحدى السمات الأساسية للتوحد هي صعوبة التعبير اللغوي والبراغماتي
تستكشف هذه الدراسة صعوبات النطق والتحديات النفسية اللغوية لطفلين مصابين بالتوحد من خلال نهج  

سنوات هما أطفال الباحثة، وكلاهما تم تشخيصهما بالتوحد    7و  9نوعي. المشاركان البالغان من العمر  
معلميهم، مما وفر رؤى  ويرتادان معهدًا للتعليم الخاص. تم جمع البيانات من خلال مقابلات منظمة مع  

 .حول سلوكيات التواصل لدى الأطفال
النحوية   والأخطاء  الكلام،  بدء  تأخر  مثل  لغوية،  مجالات  عدة  في  متسقة  النتائج عن صعوبات  كشفت 
والتركيبية، والمصاداة )ترديد الكلام(، وعكس الضمائر، ومحدودية القدرات التعبيرية. كانت التحديات  

وتكييف اللغة وفقاً  البراغماتية واضحة بشكل خاص، بما في ذلك مشاكل في تناوب الأدوار في المحادثة  
للمواقف الاجتماعية. ومع ذلك، أظهر أحد الأطفال تواصلاً أقوى نسبيًا مع الأفراد المألوفين، مما يشير  

 .إلى أن البيئة تؤثر بشكل كبير على الأداء اللغوي
تضيف هذه الدراسة إلى مجموعة المعرفة المتنامية حول التوحد ضمن السياق الكردي، مؤكدة على أهمية  
الدعم اللغوي المستجيب ثقافيًا. تقدم النتائج إرشادات قيمة للمربين والمعالجين ومقدمي الرعاية، مما يساعد  

 .ن بالتوحدعلى توجيه استراتيجيات تواصل أكثر فعالية وفردية للأطفال المصابي 
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Appendix (A) 

List of interview questions 

1. Do the children experience difficulties with speech? 

2. What specific psycholinguistic challenges do they face in language use and 

communication? 

 


