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ARTICLE INFO ABSTRACT

In the quest to fill the gap in the research
studies on set expressions, we started this research
paper to show in particular that forms and functions
of idiomatic expressions are not necessarily related.
We want to know if our advanced students have the
Doi: dynamic equivalent of their idioms or proverbs
10.25212/Ifu.qzj.3.4.27 stored in their mental lexicon. Often, the students
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just translated the idioms even when they
Keywords: understand the meaning and function of the idiom.
Accordingly, their knowledge of form and function

Language and in the set expressions is limited and they have to be
communication, set largely exposed to these expressions in different
expressions, verbal contexts.

communicative

expressions, This paper provides a detailed analysis of
pragmatic functions. some of the most frequent verbal expressions in

Kurdish and English from a pragmatic perspective
into more complex patterns of interaction between
the two. Furthermore, several expressions may also
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interact in the communicative processes that
underlie the understanding of verbal expressions,
making it necessary to approach many of our
examples function in language use. We will explore
the ways in which necessity and transparency may
vary in the use of the expressions that arise from the
same situation where the pragmatic function is the
ultimate aim which learners are not aware of.
Therefore, we put forward Kurdish verbal
expressions  with their equivalent English
highlighting their functions in different contexts.
This is done through distributing (20) Kurdish set
expressions to (20) MA students in the Department
of English/ College of Languages/ Salahaddin
University- Hawler, to provide their equivalents in
English.

At the end of the procedure and the analysis
of the results, it was conclude that in order to
communicate effectively in the target language,
learners of English need to develop pragmatic
competence, which can be accomplished through
pragmatic instruction in the classroom, particularly
in the oral English class. With the raise of pragmatic
awareness, it is expected that learners will acquire
the competence and their target Ilanguage
performance will improve. Besides the teachers who
are to explore and enhance materials form the
textbook, material developers and curriculum
designers should also include examples about
pragmatic awareness in the books and curricula.

Key Words: language and communication,
set expressions, verbal communicative expressions,
pragmatic functions.
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Introduction

Recently considerable attention has been given to communicative
approaches to language learning and teaching, which have grown from the
realization that knowledge of grammatical forms and structures alone does not
adequately prepare learners to use the language they are learning effectively
when communicating with others. It is also an outgrowth of renewed interest in
the view of language as communication, a view associated with functional
approaches to linguistics, which have been acknowledged as the theoretical
base of the development of communicative language teaching theory and
practice. However, the relationship between communicative competence and
functional approaches to linguistics is far from clear.

We have to keep in mind that pragmatic competence and communicative
competence overlap in the point that both of them contain sociolinguistic
competence and discourse competence, they differ from each other in that the
former has as its parts illocutionary competence and competence of interpreting
and expressing real intention while the latter consists of linguistic competence
and strategic competence. This will help us in the analysis carried out in the
present study.

While the number of studies on pragmatic competence and development
has been increasing since Kasper and Schmidt’s call for more research into this
under-researched area (e.g., Barron 2003 and Schauer 2006.), the development
of certain speech behaviors such as the speech act of expressions and idioms,
for example, in a second language seems to receive more attention than the
others. Furthermore, most of the studies on pragmatic competence and
development have examined adult learners of higher proficiency level and have
been limited in the range of first and target languages.

Idioms and idiomatic expressions are language specific and usually
culturally bound. They are fixed or set expressions where the meaning of the
whole is not the sum of the meaning of its constituents (Lewis, 1993). Idioms are
also considered as a category of the lexical approach with both the individual
words and multi-word combinations stored in the mental lexicon. Some call
these multi-word combinations, formulaic sequences used by native speakers.
Idioms as set expressions have communicative content rather than just being a
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string of words. They have semantic and pragmatic functions. Hence, they have
semantic and pragmatic utility (Conklin and Schmitt, 2008). Idiomatic expression
are common in all languages, used in written as well as spoken communications.
Idioms are essential in everyday language uses which are neglected in lexical
studies and teaching. Fernando (1996), stated that multi- word expressions
being non- literal have been neglected in lexical studies. Their functions are not
well defined. Thus, both the lexico- grammatical forms and functions are
important for the participants to make the discourse society acceptable
(Fernando, 1996). Accordingly, when language students do not know the
functions of the idioms, they refer to them in their native language. If they
understand the meaning and know the function and do not know which idiom
can have the same function, they would transfer the form of the native idiom
into English due to the lack of knowledge about set expressions in English.
Another point which we want to emphasize here is the use of an appropriate
idiom or equivalent idiom to be rendered in English by our students.

In this paper we want to investigate the pragmatic awareness of
advanced students to offer appropriate idioms or phrases. In particular we want
to know whether MA students can provide the exact idioms depending on form
and function. Hence, by form and function, we mean appropriateness, or
communicative functions.

Pragmatic Competence of Communicative Expressions

Mastering a foreign language requires pragmatic competence, a
sensitivity to meanings expressed by tone and word choice, and the ability to
effectively express these meanings (Kasper, 1997). Textbooks rarely offer
pragmatic input and gaining pragmatic competence through traditional
classroom activities is difficult because “classroom discourse is highly
conventionalized in ways that severely constrain both the quantity and the
quality of learners’ participation” (Belz, 2007).

Even with linguistic competence, foreign language learners have
difficulty communicating effectively with native speakers. Studies have shown
that communication styles largely differ between native and non-native
speakers (Li, 1999)and that these differences impair successful communication.

“Pragmatics is the study of language from the point of view of users,
especially of the choices they make, the constraints they encounter in using
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language in social interaction and the effects their use of language has on other
participants in the act of communication” (Crystal, 2011). Pragmatics is an
essential part of communication. Kasper 1997 provided the following example:
“feed the cat”, “can/could/would you feed the cat?”, and “the cat’s
complaining” all communicate the same request, but may have very different
impacts on the relationship between the requester and interlocutor. In a study
of interpretation of dialogues, Bouton 1988 showed that in 27% of cases, non-
native speakers with high levels of linguistic competence interpreted the
meaning of indirect statements differently from native speakers (Kasper 1997).
Furthermore, the inability to express requests effectively can disadvantage non-
native speakers. Bardovi and Hartford 1990 showed that in academic advising,
non-native speakers were less likely to have their requests fulfilled because of a
lack of pragmatic competence. Some aspects of pragmatic competence learning
can be transferred from a learner’s first language. However, when norms differ
across cultures, this transfer can hurt rather than help learners.

Pragmatic competence has become, especially in the last few decades,
one of the issues that attracted attention in the field as an essential part of
language competence. The realization that having a good command of linguistic
knowledge in target language would not be enough to master the language has
created the need to investigate the value and effect of pragmatic competence
in language, especially in education. From the viewpoint of intercultural
communication, there is no civilization or foreign language which is healthier or
more modernized than the others. Language is for communication, but not for
discrimination. Rose and Kasper (2001) underline the best thing pragmatists can
do for English speakers is to activate with a different hypothesis rather than with
a deficit hypothesis. That is, the learners should open their mind and learn more
about cultures and diverse linguistic aspect on the globe. In fact, Rose and Kasper
(2001) have pointed out that the non-native English speakers, and even
residents in America, Canada, England, Australia, New Zealand.etc. all of the
native speakers should gain knowledge of pragmatics by describing and
explaining interlanguage contact from a world and intercultural point of view,
rather than label the native-like English as a normal form of world interaction.

In an attempt to clarify the concept of communicative competence,
Widdowson (1983) made a distinction between competence and capacity. In his
definition of these two notions he applied insights that he gained in discourse
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analysis and pragmatics. In this respect, he defined competence, i.e.
communicative competence, in terms of the knowledge of linguistic and
sociolinguistic conventions. Under capacity, which he often referred to as
procedural or communicative capacity, he understood the ability to use
knowledge as means of creating meaning in a language. According to him, ability
is not a component of competence. It does not turn into competence, but
remains “an active force for continuing creativity”, i.e. a force for the realization
of what Halliday called the “meaning potential” (Widdowson, 1983:27). Having
defined communicative competence in this way, Widdowson is said to be the
first who in his reflections on the relationship between competence and
performance gave more attention to performance or real language use.
Savignon (1972, 1983) put a much greater emphasis on the aspect of
ability in her concept of communicative competence. Namely, she described
communicative competence as «the ability to function in a truly communicative
setting — that is, in a dynamic exchange in which linguistic competence must
adapt itself to the total informational input, both linguistic and paralinguistic, of
one or more interlocutors” (Savignon, 1972:8). According to her, the nature of
communicative competence is not static but dynamic, it is more interpersonal
than intrapersonal and relative rather than absolute. It is also largely defined by
context. As to the distinction between competence and performance, Savignon
referred to competence as an underlying ability and to performance as an open
manifestation of competence. In her opinion, competence can be observed,
developed, maintained and evaluated only through performance. Like many
theoreticians in the field of language learning and teaching (e.g. Stern, 1986),
Savignon equates communicative competence with language proficiency. Due
to this, as well as to the controversial use of the term “competence”, Taylor
(1988) proposed to replace the term “communicative competence” with the
term “communicative proficiency”. At approximately the same time and for
similar reasons, Bachman (1990) suggested using the term «communicative
language ability», claiming that this term combines in itself the meanings of both
language proficiency and communicative competence. Leaning especially on
Hymes, Widdowson and, Bachman defined communicative language ability as a
concept comprised of knowledge or competence and capacity for appropriate
use of knowledge in a contextual communicative language use. In elaborating on
this definition, Bachman devoted special attention to the aspect of language use
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- that is, the way how language is used for the purpose of achieving a particular
communicative goal in a specific situational context of communication.

Canale (1980) offered a significant and wide-ranging review of
communicative competence, arguing that pragmatics is a part of communicative
competence and should be noticed by language learners and educators. In fact,
they recognize that grammatical competence, sociolinguistic competence,
strategic competence, and discourse competence are four significant
components, which constitute communicative competences.

Dealing with idioms, pragmatic and sociolinguistic aspects of
language are to be considered. People working in sociolinguistic,
psycholinguistic and pragmatic aspects of idiomatic expressions, considered the
guestions of what and how can idioms be said appropriately in context. Fillmore,
Kay, and O’Conner (1988) analyzed these questions related to ‘let alone’, to find
the relation of form and functions of idioms.

Teaching and Learning Second Language Set Expressions

The lexicon contains not only words but also a large number of
prefabricated sentences and phrases which are associated with a certain type of
situations (Moon, 1992, Verstruten 1992). We strongly approve of that and also
claim thatidioms and all types of set expressions are stored in the mental lexicon
which we refer to wherever we encounter a context that elicits a need to use
such expressions.

Idioms can be semantically opaque even for native speakers, but
for language learners, students, they are even more difficult and complex since
they do not have enough knowledge about them. In general and because they
cannot interpret the idioms depending on their literal meanings of the individual
words as constituents. And many idioms are culturally bound since their
meanings and functions are not motivated by lexical parts but also by their
cultural and historical backgrounds. Thus, learners have difficulties in
comprehending their multiword expressions that may draw on metaphorical
expressions found in their culture (Boers and Demecheleer, 2001).

Another point is that the students may understand the meaning
or even the function of the idiom but may not know how it is said in English. That
is to say, they do not know the exact form of the idiom, i.e., how it is said? Thus,
it is necessary that students be exposed to set expressions in general and idioms
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in particular. And since our students are biased towards the literal processing of
the idiomatic expressions, it is important that teachers offer adequate
instructions to effect and promote noticing the appropriate idiom, encountered
in differing context.

Research Question and Procedure

Our research question is: Are MA English language and Linguistics
students able to provide English equivalent set idiomatic expressions to Kurdish?

In this paper, we chose (20) Kurdish, frequently used, idiomatic set
expressions and handed them to (20) MA students. After giving some
information about the idiomatic set expressions and in which context they are
used, we asked the students to give their equivalents in English. The answers
were gathered and distributed to a table which is designed for this paper in order
to help reaching the results that lead to the conclusion of the research paper.

The Analysis
The following table, table (1) Set Expressions used in English by
the Selected Students, shows the expression number as mentioned in the
appendix, no answer, wrong form, and right form and function.
According to expression number 1 (Sosl> Sile Jls) out of the 20

students selected, only 4 were able to give the correct form and function, 4 gave
no answer, 7 translated, and 5 gave wrong. Expression number 2 ( gl 3y @
@945 Sda>03)no one was able to give the correct form and function, 4 gave no
answer, and 5 gave wrong. Expression number 3(as8s3509 &s3s)no one was able

to give the correct form and function, 15 gave no answer, and 5 translated.
Expression number 4 (Gggucs @33)no one was able to give the correct form and

function, 9 gave no answer, and11 translated. Expression number 5 ( & s9U
s9354a) only 5 were able to give the correct form and function, 3 gave no answer,
7 translated, and 5 gave wrong. Expression number 6 (s ggdSda 414Sy0s gai) only 5

were able to give the correct form and function, 5 gave no answer, 8 translated,
and 2 gave wrong. Expression number 7 ( ;y:Uiaa o2 sol>) 10 students were able

to give the correct form and function, 5 gave no answer, and 5 gave wrong.
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Expression number 8 ( 3303 > 93255 s99:45) No one was able to give the correct

form and function, 18 gave no answer, and 2 gave wrong. Expression number 9
(cas p3s gol> @ @issa) 11 were able to give the correct form and function and 9

gave wrong. Expression number 10 (acsis Ss3S4i) no one was able to give the

correct form and function, 17 gave no answer, and 7 translated.
Expression number 11 (503 gydws iy & g9l>) NO one was able to give

the correct form and function, 18 gave no answer, and 2 translated. Expression
number 12 (294 pas-by & Las-b) only 4 were able to give the correct form and

function, 11 gave no answer, 2 translated, and 3 gave wrong. Expression number
13 ( 80 4145) only one student was able to give the correct form and function

and 19 students gave no answer. Expression number 14 ( 840 333 Sydw 4) only 2

were able to give the correct form and function, 3 gave no answer, 7 translated,
and 8 gave wrong. Expression number 15 (255 eiiws) no one was able to give the

correct form and function, 12 gave no answer, 2 translated, and 6 gave wrong.
Expression number 16 (4 s pol> iy o) only 4 were able to give the correct

form and function, 14 gave no answer, and 7 translated. Expression number 17
(Ulsosls g8 gyas gU i) No one was able to give the correct form and

function, 11 gave no answer, 9 translated. Expression number 18 (s3Sda @iwbs)

12 were able to give the correct form and function and 8 gave wrong. Expression
number 19 (4S4s gaile U33) only 5 were able to give the correct form and

function, 10 gave no answer, 2 translated, and 3 gave wrong. Expression number
20 (4334ds) only 7 were able to give the correct form and function, 5 gave no

answer, 3 translated, and 5 gave wrong.
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Table (1) Set Expressions used in English by the Selected Students
Expression No Answer | Translated Wrong Right For.m and
Number Form Function
1 4 7 5 4
2 12 | e 8 | e
3 15 I e
4 9 11 | e | e
5 3 7 5 5
6 5 8 2 5
7 5 | e 5 10
8 18 | - 2| e
9 9 11
10 17 3 | e | -
11 18 2 | e | e
12 11 2 3 4
13 19 1
14 3 7 8 2
15 12 2 6 | e
16 14 2 | - 4
17 11 I R T
Expression No Answer | Translated Wrong Right For'm and
Number Form Function
18 8 12
19 10 2 3 5
20 5 3 5 7
Findings

Our MA students were somehow successful in providing English
equivalents set expressions for numbers 7 and 9 only (10, 11). The rest either
translated the Kurdish expressions or gave wrong answers. The majority of the
students gave no answers for the 20 item expressions.

This reveals that our students (even the advanced ones) are not

able to understand what is meant by what is said and pragmatic failure occurs
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because they transfer their native expressions into English. Or remained silent
(no answer) because they felt shy of giving wrong answers. Thus, the advanced
learners who are supposed to have high linguistic proficiency lead other
speakers (teachers for example) to presume that they do have high pragmatic
proficiency, nevertheless the result of the investigation was not satisfactory.
That is why it is necessary to raise the pragmatic awareness in general and
specifically using appropriate multiword or set expressions in differing contexts.

Conclusion

If the aim of language education is to teach learners how a language
should be appropriately and effectively used in different interactional settings,
itisimportant to raise learners’ pragmatic awareness as well as furnishing them
with some beneficial strategies they can utilize to sustain successful
communication in diverse settings with different interlocutors. Therefore,
pragmatic competence should be an integral part of language curriculum. In
order to accomplish this, however, there is still some need for further research
aiming to raise much more awareness considering the significance of pragmatic
competence and to come up with better and more productive suggestions and
solutions.

Pragmatic failure occurs because learners tend to transfer their native
expressions into English. They also do not provide equivalents because they are
afraid to make mistakes. That is pragmatic features of the target language
should be incorporated in language instruction as well as linguistic features. In
order to teach the learners these pragmatic aspects, teachers should also have
the necessary teaching skills enabling them to adopt different teaching
strategies during their instruction.In order to equip learners with the essential
pragmatic knowledge, it can be suggested that, first of all, the importance of
pragmatic competence should be internalized. Then the perspectives should be
re-shaped with the purpose of providing learners with the best opportunities
to expose to the pragmatic features and practice them in a variety of contexts.
In addition, language teachers should possess a good command of the target
language including a satisfactory level of pragmatic knowledge so that they can
convey what they know to their learners.

In order to communicate effectively in the target language, learners of
English need to develop pragmatic competence, which can be accomplished
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through pragmatic instruction in the classroom, particularly in the oral English
class. With the raise of pragmatic awareness, it is expected that learners will
acquire the competence and their target language performance will improve.
Besides the teachers who are to explore and enhance materials form the
textbook, material developers and curriculum designers should also include
examples about pragmatic awareness in the books and curricula.
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APPENDIX

1. Once in a blue moon Sosl> 1 Sile oyl

2. lam on the same boat EigdS Jdasoy gbiy

3. Cheat him psSoss09 S

4. Have sympathy (Y WATIPCS!

5. Don’tsit on the fence 09354a o goU

6. Letsleeping dogs lie 09945 ds d3dS 0 gdl

7. Jealous cUlan oo gol>

8. Very weak 83383 >0 055 699348

9. Very painful Cs pd5 gl W isye

10. Break the ice (say something) oSy S ySdds

11.Never U308 Gydu it A gol>

12. Leave me alone 0945y pas by dJ L3 by

13. Pig headed oy dlas

14. Don’t push it 8340 383 gydw &

15. Support me 055 i

16. Get lost 4y pol> iw d

17. He cries before he s hurt Olsosls g4 gyas gU iy

18. Don’t insist 035 da @iwds

19. Don’t bother me Sdo guibe U

20. Very shocking wyads
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&3edonifle daaysIl (peallly aalll dlolodl Ol Ay Judod
elsciuall

condl 1ia Uiy dgaalll Olygndl Joo dpamdl Olalyll (8 ¢ 1all 2 Ja) L 3
O3 839380l Cand ExMhaodl Olygedl Wlbeg JSal ol jogasdl arg e slebsy
o yoladl o &Sialus Joley Lo qg) cpeondizall Lol oIS 15] L Byei ol wuy dlall
seladl dazyn 3320 190l MBI (Lol o 58 B il posall 8 &3l JlaaYl
o dadbolly (Sl agzdyma (18 (elld e cluyg dalll 6 dabooll im0 (jsagay losie x>
OBl 3 Olygndl 0dg 5uS 4> ] e spmdl Cas B3game Bamall Olygadl

aalll 8 legga ySY &bl Olygedl jamd Mads Myl ia pass
8odeg il oo Jeladl o e 18T bolail I ilad |y yokine ¢y &3yl g &yl
Ol yenid] 08 elyg oSS Al Elolgdl Sllasll 8 Lagl Olyess bae Jelas a8 olls e
Bou @l plaszal 8 s daadl @llsg po agasll Jols 05l o Jan las (dgbaall
&Wdﬂ Oyl plasial 8 d8laally 85520l g aliss a8 Al &kl aais
Ly (e . oysalszall adyzy ¥ il Jiledl Bugl o dasll dabgll oo g0l uds
OBl 5 @albg Lle cadll bagducd dyjadaily loley Lo Ludls o &30S a8 Olyens
Slalys ddlbg Wb (20) Lle 43358 ddad) yolss (20) g3 JMs o S @uyg dalzsia
5 @slay bo @i ydsm - ol 2dlo dala / DI &S / &l 4l aud 8 Lle
syl dsll

Bdodl Jo Wl g

Ul
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